
At the time, these included those working 
in higher education, teachers and leaders  
in schools, primary advisers and 
inspectors. There have been many changes 
over the years, including the emergence of 
primary collaborations, those working  

in research schools, academy trusts, 
alliances between schools, networks,  
all taking more responsibility for their  
own professional development.  
ASPE has kept abreast with all major 
developments.

ASPE was founded some 30 years ago, bringing 
together people who have sound influence of the 
future quality of primary education.

A network of national 
members today
Influencing of the future quality of primary education.

The essentials of  balanced 
and broadly-based 
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Why is a balanced 
and broadly-based 

curriculum essential 
for all young children?

T he Education Act 2011, in line 

with previous legislation,  

states that the school curriculum 

should be balanced and  
broadly-based. The current 

emphasis in assessment and 

inspection on measurable 

outcomes in literacy and 
numeracy discourages such a 

curriculum. Ofsted’s new School 

Inspection Handbook highlights 

that ‘some schools narrow the 

curriculum particularly in key 

stages 2 and 3’ and that ‘this 

has a disproportionately negative 

effect on the most disadvantaged 

pupils’ (2019, para 174). 

Mastery and Perceptions 

of Mathematicians in the 

Primary Curriculum

John Ryan, Senior Lecturer in Early Years and Primary Education at Birmingham City University
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P rimary mathematics 

remains a core subject in 

the National Curriculum 

(NC 2014), due to its prominence 

in everyday life, society and 

other curriculum areas (Haylock, 

2014, Boaler, 2015). Not only 

does it provide pupils with skills, 

knowledge and understanding 

that helps them function on a 

day-to-day basis, it also enables 

pupils to develop intellectual 

curiosity, creativity and hone 

problem solving and reasoning 

skills, which are essential for 

preparing pupils for the future 

(Boaler, 2015). The mathematics 

content in the NC (2014) steadily 

progresses throughout the primary 

phase to ensure all pupils are 

taught and challenged flexibly 

and suitably (Haylock, 2014). 

However, a thorough and concise 

curriculum has little relevance 

without excellent teaching 

which is mandatory for pupils to 

mathematically develop confidently, 

positively and successfully. 

Standards relating to mathematics 

attainment amongst pupils has been 

a growing concern for successive 

governments in England. As a 

consequence, government policy has 

attempted to solve the problem by 

taking steps to increase attainment by 

seeking solutions and strategies from 

different approaches in other countries. 

When considering primary mathematics 

the most significant influence recently is 

teaching maths for mastery. 
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Feedback for Learning: 
reconciling policy and 

practice in the classroom
Ruth Dann, Associate Professor of Education in Curriculum, 

Pedagogy and Assessment at University College London
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What is feedback?There is often a tight correlation 

between teachers’ marking and 

giving feedback (DfE 2016), which 

perhaps needs to be decoupled 

to help make better sense of what 

feedback is designed to do. For 

clarification, marking is identified as 

a process, which offers some form 

of judgment on learning. This may 

be evident in many forms, verbal 

or written and might including a 

grade, score or outcome level. It 

might reveal how judgments have 

been derived (perhaps with a 
rubric), illustrate errors, omissions 

or misunderstandings; indicate 

aspects that have been done well or 

which require further elaboration of 

clarification. It might point out where 

work has improved since a previous 

attempt. 

Feedback is not about making 

an assessment judgment. It uses 

assessment evidence to identify 

current attainment in order to 
facilitate learning moving forwards to 

its next step or goal. The frequency 

of when it is given can vary, so 

too can whether it is given to each 

person individually, to groups or 

whole classes.  Long established 

definitions of feedback identify it to 

be “information about a gap between 

the actual level and the reference 

level of a particular system parameter 

which is used to alter the gap in 

some way (Ramaprasad 1983:4). 

In essence, the key purpose of 

feedback is to change what happens 
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The relevance and usefulness 

of feedback

At the heart of the interrelationship 

of the processes of teaching, 

learning, curriculum and assessment, 

is the practice of feedback. 
Evidence tells us that the potential 

of feedback to increase pupils’ 

learning by up to 8 months is high 

(Education Endowment Foundation 

Toolkit, Hattie, 2009). Despite this 

evidence, it remains difficult to put 

meaningful feedback into practice 

for all pupils across the whole primary 

age phase. Priorities of summative 

assessments, workload pressures 

and the differing needs of pupils 

all make feedback difficult to use 

effectively with all pupils. Gaining 

a greater grasp of how feedback 

can be more successfully 
understood and utilised seems to 

be of importance for all teachers. 

Multilingual children at home and at schoolmanaging experiences and expectationsDr Sabine Little, Director, MA Education, Teaching and Learning, University of Sheffield
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In England, approximately 20% of students in our classrooms are first- or second-generation immigrants (UNESCO, 2018), and many of them speak English in addition to one or more heritage languages. The discourse around bilingual learners remains strongly focused on English as an Additional Language (EAL), and unsurprisingly so, since National Curriculum targets have 
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clear expectations in terms of capacities, knowledge, and skill linked to the English language. More recently, the wisdom of addressing multilingualism in pupils from a deficit perspective has been questioned, and the dominance of a monolingual world view has been challenged (Cenoz, 2017). Importantly, links between heritage language maintenance and mental health have also received recent attention (Little, 2017, 2019). 

A note on terminology

This article uses the term ‘heritage language’ (rather than home language, family language, or multilingual families), specifically to underline the point that ‘heritage is not inevitable’ (Bourdieu, 2000), and highlighting the intergenerational aspects of heritage language maintenance. Not all family members speak a ‘home language’ or  ‘family language’, which is part  of the underlying issues discussed in this paper. 

Multilingualism in schools - from national to school policy
While the number of multilingual children in schools has increased steadily in recent years  (DfE, 2018), the experiences of  these children have been considered by government for decades.  Although the Bullock report  (DES, 1975) states that

Play and Pedagogy  

- contested concepts 

in policy and practice

Dr Elizabeth Wood - Professor of Education, University of Sheffield
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The early childhood community 

has always advocated the 

value of play in children’s learning 

and development, often invoking 

the work of Rousseau, Froebel, 

Montessori, Isaacs, Piaget, and 

others, as the foundational canon 

of knowledge in ECE.  

However, I argue that this 

canon has become inadequate 

to the task of justifying play in 

contemporary contexts: changes 

in policy, in family life, in play and 

in education have necessitated 

evidence-based justifications for 

why play is valuable, what and 

who it is valuable for, and how  

its benefits can best be realised  

in education settings.  

The task of justifying play now 

reflects the policy focus on 

economic and educational 

effectiveness in ECE, with a shift 

towards instrumental orientations to 

play in national policy frameworks. 
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and Learning: 
A New Pragmatism?
Mark Brundrett Emeritus Professor of Education at Liverpool John Moores University. 
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When I was asked to write this  

article I decided that I would 

like to offer something about 

classroom organisation, 

which focuses on the physical 

environment or ‘landscape’ of the  

classroom, and its links to 

learning, since that has been an 

interest for some time and relates 

to some very practical issues 

for both school leaders and 

classroom teachers. 

I argue that the layout of 

classrooms is closely linked with 

prevailing attitudes to education 

and that school leaders face the 

challenge of ensuring that schools 

and the classrooms in them 

enable the use of a wide range 

of approaches to learning that 

take into account the topic being 

taught and the needs of learners.  

Reading and Writing 
in Primary Schools: 

Processes, practices 
and priorities 

Roger Beard, Emeritus Professor of  Primary Education

UCL Institute of Education, London
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Reading and writing in 

primary schools may 

appear to be an easy 

topic. Both involve the 

use of alphabet letters 

on page or screen.  

People seem to use 

these skills effortlessly. 

These skills lie at 
the heart of the 

National Curriculum. 

So, what is there to be 

concerned about? 
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In fact, there is plenty to be 

concerned about. Reading and 

writing are both more complex than 

is often realised. Many people are 

not as proficient as they might be, 

lacking the awareness of how to 

‘up their game’ when faced with 

densely-written texts or demanding 

writing tasks. Furthermore, the 

teaching of reading and writing 

has been beset by debates and 

disagreements. Debates have been 

further clouded by the compression 

of reading and writing into the more 

general term ‘literacy’. While the use 

of this term draws attention to the 

interdependence of the two skills, it 

can detract from an appreciation of 

the very different processes that they 

comprise.  In addition, new forms 

of literacy have evolved, particularly 

digital ones, and literacy has been 

Issue 3 : March 2019 

ASPE

ASPE and Education 3-13
ASPE owns the International Journal 
of Primary, Elementary and Early Years 
Education known as Education 3-13. 
Professor Mark Brundrett is our Editor.

Articles from Education 3-13 are read 
worldwide, with subscriptions from 
universities in almost every 
continent, including North and 
Central Europe North America, 
Australasia and Asia Pacific.  
The journal received over 
211,977 full-text downloads 
during 2018, the last year for 
which figures are available.

ASPE Objects 
n promoting and fostering informed and 

reflective study of primary education, 
including pre-school but not exclusively, 
in the UK; 

n bringing together and promoting 
collaboration within and between the 
various constituencies involved in 
primary education; 

n providing informed and independent 
information and commentary 
on education matters, including 
commissioning publications written by 
leading researchers and practitioners; 

n publishing materials suitable for 
promoting the above objectives. 

Why ASPE?

ASPE is the only primary 
association, that has ‘Study’ 
at the heart of its mission.
It promotes and fosters 
informed and reflective 
study of primary education, 
ASPE, at its core, a focus 
on research into best of 
pedagogical practice. 

ASPE believes that the curriculum, if 
it is to be fit for purpose, in the 21st 
Century, should be fully researched, 
nationally, to ensure its effectiveness in 
the primary classroom.  

ASPE also believes that schools and 
teachers have a very important role to 
play in researching approaches and 
methods, to identify what works and 
what does not work in the classroom 
in order to achieve the best possible 
outcomes for pupils.

ASPE Bulletins
These are appealing four-page 
publications, available 10 times a year. 
Each Bulletin contains separate topic 
of interest to all who are engaged in 
primary education. They are written by 
experts including leading researchers and 
practitioners.  The Bulletins aim to be 
academically sound, very readable and of 
particular interest to schools.



Access to Sponsorship for Practitioner Research*

ASPE makes funding available to support small-scale 
classroom and school-based enquiries. There is an application 
process for this. 

To submit a bid for funding you will need to download, complete and return the 
application form (DOC). In your application you will need to consider how your proposed 
investigation will:

n Contribute to ‘grassroots’ research
n Lead to sustained further engagement with practitioner research
n ‘Close the gap’ between practitioners and the ‘world of research’
n Potentially have a wide applicability and impact
n Have clear outcomes relevant to the aims of ASPE
n Offer ‘value for money’
n Evaluate the activity and disseminate outcomes

Ask for a member of ASPE to contact you to talk through your ideas.
Please return completed forms to aspecommunications@aol.co.uk

Access to Sponsorship for Supporting Conferences*
ASPE may be able to offer some financial 
support for a conference or dissemination 
event that you are planning. Priority is 
given to conferences where speakers 
from their own research as part of their 
presentation. ASPE will support events 
which help to disseminate findings from 
school based research projects.

Ask for a member of ASPE to contact 
you to talk through your ideas.
*Conditions apply

Articles for ASPE Journal and Bulletins
Summarise your projects including case studies for our website 

Writing for ASPE

Opportunities for you as a member



Membership of ASPE includes: 
n being part of a credible association, 

that believes that best  
classroom practice should be  
evidence based; 

n being part of the only research  
focused organisation representing 
primary education; 

n subscription to Education 3-13: 
International Journal of Primary, 
Elementary and Early Years Education 
published eight times a year; 

n Online access to Education 3-13 
including historical archive via the 
ASPE website.; 

n ASPE Bulletins in hard copy and online 
n opportunities to promote reflective 

primary practice and engage  
in online dialogue; 

n access to funding to promote 
evidenced based research into good 
primary practice; 

n Subscription to the ASPE International 
Journal Education 3-13;

Becoming a Member of ASPE

There are four categories of Membership:
n Individual Membership – cost £40 pa
n School Membership – cost £75 pa
n Student and trainee teachers – cost £10 pa
n Concessions £25pa

n to support teachers and others with 
local research to promote critical 
reflective practice within and beyond 
settings;

n partnerships with others in the 
production of well informed and 
reflective practice;

n Access to funding to support 
conference and research events.

Membership Types Articles for ASPE Journal and Bulletins
Summarise your projects including case 
studies for our website

One Individual hard copy 
of Education 3-13, eight 
times a year

Free on-line access 
to previous articles, 
unlined downloads

Individual YES YES

School Membership YES YES

Students and Trainees NO YES

Concessions YES YES 


